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Abstract
Purpose: Indian learning system is exceedingly modest since the inception of knowledge
with a prominent thrust on academic performance. This article aimed to put some light on
prevalent issues in the higher learning atmosphere across the University eco-system in
Indian context. This study measured the impact of various bullying types (Verbal, Cyber,
Relational and Physical) on psychosomatic well-being of Gen-Z which impacted to academic
achievements along with teachers' role as moderating variable.
Design/Methodology: A Cross-sectional research was conducted by using self-administered
questionnaires. The participants considered were from Gen-Z from Maharashtra, India. The
survey piloted in between the August, 2021 to December 2021 semesters. The SPSS-Amos
24.0 version was used for inferential analysis to check for significant results of the variables
undertaken in the study. The sample of (n=305) was drawn with convenience sampling from
the population.
Results and Findings: The completed surveys were obtained from a targeted sample of 305
Gen-Z. The males accounted for 72.8 percent, while females for 27.2 percent. The bullying
categories had a significant favorable influence on psychosomatic well-being. Further, results
from this study demonstrate a positive and significant impact of psychosomatic well-being
on academic achievements; however, the teacher's role as moderator also reveals positive
impact on it.
Directions to future research and Limitations: The study's most significant limitation was
its sample size. It does, however, provide important and valuable insights into student
teaching-learning mechanisms. The second limitation was cross-sectional research design
impedes the analysis of directionality of association among psychosomatic well-being and
academic achievements. The implications of this study could be such as-developing
conducive learning environment, new counseling strategies identifications. Moreover, future
researchers can study more dimensions likewise gender as a moderator and Bystander
Intervention Model implementation for bullied victims.
Originality/Value: Present study enhances the domain of existing literature by investigating
the effect of a bullying on Gen-Z with respect to psychosomatic well-being and academic
aspects. These dimensions were particular as Verbal Bullying (VB), Cyber Bullying (CB),
Relational Bullying (RB), and Physical Bullying (PB) and psychosomatic well-being effectively
explored; hence, the emphasis is on teachers' role in as effective medium to manage the
motivation of depressed or bullied students with suggested measures such as career
counseling and inculcation of ragging as a syllabus in curriculum in Indian settings.
Keywords: Academic achievements, Bullying types, Psychosomatic well-being, Teachers'
role, Gen-Z, University
Paper type: Research paper

1. Introduction
In today's education world the tech-savvy students are engaged phenomenally in learning
but sometimes they are feeling an environment of stress. A segment of students i.e. Gen-Z
is the foremost group where, anxiety statuses are the important cause of the degradation of
academic performance (Nelson et. al., 2012; Kuh., 2008;  Hunter and Linder 2005). The term
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bullying is an attention seeker and fascinating among Gen-Z. It is befalling everywhere such
as family, schools, colleges, universities and workplaces. Enormous researches have noticed
that schools, colleges and universities are highly noticeable spots where the recurrence of
bullying is high (Al-Ali and Shattnawi, 2018; Holt et. al., 2017; Raskauskas, J., and Modell,
2011; Omoteso, 2010; Allen, 2010; Kartal, H., and Bilgin, 2009 and Jankauskien et. al., 2008).
Maliki et al., (2009) also noticed that learning institutes are becoming insecure place for the
students. A survey report published in Times of India (2017) revealed that 54 percent boys
and 46 percent of girls reported the complaint of bullying during their school days.
Additionally, an annual survey done by Ditch Label (2020) on bullying reflected that only 7
percent of students bullied verbal, 43 percent physical and 50 percent bullied by cyber. This
attracts the attention of researchers, academicians, and practitioners to break down the
existence of bullying at school, college and university level.
Bullying reflected as "recurrent acts of inexcusable hostility that are disturbing psychosomatic
well-being of sufferer and where the strength is not equal" (Jankauskiene et. al., 2008). In
other words, bullying refers to viciousness that hurts bullied victim and it recurrence at
school amid numerous events when a student or set of students utilizes their power in
harming individual or group (Coloroso, 2002; Schuster, 1996 and Olweus, 1993).   Researchers
(Rose and Monda, A 2011; Raskauskas and Modell, 2011) demarcated bullying is very
dangerous for psychosomatic well-being (PWB) and found as a serious problem amongst
students. Fundamentally, it has an adverse impact on scholar's academic, psychosomatic
and community advancement (Ttofi and Farrington, 2011 and Kartal and Bilgin, 2009).
Consequently, Allen (2010) highlighted that teacher comprehend bullying elements and
results notwithstanding what they can do to reinforce their students in such circumstances.
Moreover, Samara et al. (2020) fostered that transparent communication between parents,
child and school management lead sound mental well-being of student. After analyzing the
previous literature, it is diagnosed that bullying is a major issue in Gen-Z. With respect to it,
the current research paper is focusing on the effect of bullying on psychosomatic well-
being of Gen-Z which impacted on their academic achievements. The paper also analyzed
the role of a teacher as a moderator between psychosomatic well-being of Gen-Z and their
academic achievements.

2. Objectives
The primary goal of this study is to look into the effects of bullied students from various
backgrounds, as well as to examine the influence of different types of bullying on various
aspects of psychosomatic well-being.
The following research questions of this study are:
RQ1. Did there is the existence of students' bullying types in University/College campuses?
RQ2. Is there any link between the forms of bullying students engage in and their
psychosomatic well-being?
RQ3. Was the impact of psychosomatic well-being on academic achievements leads to lower
academic performance of students?
RQ4. Was the role of a teacher coming as a significant moderator between students'
psychosomatic well-being and academic achievements?
Hypotheses Creation and Conceptual Framework
The current study attempted to investigate the existence of bullying types and their impact
on psychosomatic well-being of Gen-Z with moderating role of a teacher.

3. Review of PWB and Bullying Types
Bullying got the attention of researchers and became a globalized concern which affecting
the physical, psychological and communal well-being of a person (Samara et. al., 2020;
Kowalski et. al., 2016). A plethora of previous researches (Stubbs- Richardson, M., & May,
D. C., 2021; Chen et. al., 2020; McCuddy, T., and Esbensen, F. A. 2017; Pham and Adesman
2015) indicated that bullying is a construct of four different sub-elements namely Verbal
Bullying (VB), Physical Bullying (PB), Cyber Bullying (CB) and Relational Bullying (RB).
Furthermore, researchers (Omoteso, 2010; Quiroz et al., 2006; O'Connell et al, 1999; Colvin et
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al, 1998 and Olweus D., 1993) recognized bullying as a hostile or unsocial behavior through-
beating, threatening, hitting, bad name calling, abusive, commenting), social isolation,
spreading rumors, ignorance etc.
Moreover, bullying is exaggerated by both direct and indirect ways (Bjärehed, et. al., 2020;
Dedousis et. al., 2014; Smith et. al., 2012; Brighi, et. al., 2012; Carbone et. al., 2010; Agervold,
2007; Gardner & Johnson, 2001; Rayner et. al., 1999; O'Moore, Seigne, Smith & McGuire,
1998). Indirect hostility revealed through Relational bullying (social isolation, backbiting,
whispering), while direct hostility indicates through Verbal bullying (embarrassment at public
place, bad mouthing, allegation) as well as Physical bullying (hitting, threatening and
pushing). Apart from this traditional bullying (VB, PB and RB); Cyber bullying (CB) is also
becoming prominent way for the harassment of Gen-Z. It comprises by sending different
obscene message, e-mails and videos through the new mode of communication (Cross et.
al., 2015; Patchin, J. W. and Hinduja, S. 2015; Hinduja and Patchin 2014; Litwiller et. al., 2013).
Enormous researchers (Romero-Reignier et. al., 2022; Chui et. al., 2022; Samara et. al., 2020;
Anasori et. al., 2020; Wolke et al., 2015; Evans et al., 2014; Gini and Pozzoli 2009; Zapf;
Einarsen and Mikkelsen, 2003; Einarsen, Hoel, and Vartia, 2003; Hawker and Boulton, 2000;
Sharp, Thomson and Arora, 2000) diagnosed an adverse impact of parents' dissension and
bullying victimization on the psychosomatic well- being of students, adolescents and refugee
children. They also pointed out that this poor psychosomatic well-being impacted their self-
admiration, interpersonal relationship, academic performance and emotional balance.
Furthermore, Conway et al., (2021) extended literature review revealed that workplace bullying
acted as catalyst for stress, depression, psychological unwell-being, and anxiety of human-
beings. Bullied persons have high suicidal tendency as compared to non-bullied (Skapinakis
et. al., 2011). These research questions were revised as the subsequent null hypotheses,
which can be either supported or rejected after data analysis. The underpinned null
hypotheses constitute bullying as a major variable. Hence, these hypotheses are measuring
the effect of bullying on psychosomatic well-being.
H01: There is no significant effect of verbal bullying on psychosomatic well-being.
H02: There is no significant effect of relational bullying on psychosomatic well-being.
H03: There is no significant effect of cyber bullying on psychosomatic well -being.
H04: There is no significant effect of physical bullying on psychosomatic well-being.
4. Review of Psychosomatic well-being and Academic achievements:
Psychosomatic well-being is a state of mind of a person when he is depressed, stressed and
anxious. Previous research studies proven that bullying are a predictor for poor
psychosomatic well-being. In this regard the present research is an attempt to analyze the
impact of psychosomatic well-being on academic achievements of Gen-Z.  A plethora of
research studies giving an insight into it. Across world 10-15 percent of students are bullied
twice or thrice in a month (Chaux et. al. 2009). Researchers (Reid, Monsen and Rivers, 2004;
Twemlow, Fonagy, and Sacco, 2001) postulated that bullying influenced school, college and
university culture negatively which impacted students' psychosomatic well-being like fear,
anxiety, depression, suicidal thoughts. This poor psychosomatic well-being resulted in
students' absenteeism rate, low self- esteem, distraction and poor academic performance
(Juvonen, et. al., 2014; Turner et. al., 2013; Brank et. al., 2012 and Camodeca and Goossens
2005). Moreover, bullied victim felt unrest, anxiety and afraid from school/college because
they perceived themselves unsafe at their place (Block, 2014; Mehta et. al., 2013; Roman and
Murillo, 2011; Konishi et. al., 2010; Skrzypiec; 2008; Glew et. al., 2005).
Bullied victims were less ambitious and de-motivated towards their academic excellence and
success (Laith and Vaillancourt, 2022; Samara et. al., 2021; Shukla et. al., 2016; Young-Jones
et. al., 2015; Kokkinos and Kipritsi, 2012; Thijs and Verkuyten, 2008). On the basis of this
discussion, the hypothesis can be frame as follows:-
H05: There is no substantial effect of psychosomatic well-being on students' academic
achievements.
5. Review of Teachers' moderating role in psychosomatic well-being and academic
achievements:
Teachers are considered as role models for their students. Enormous research indicated that
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teachers are acting as catalyst in managing bullied victims' psychosomatic well-being, social
life, sound academic excellence and prosperity (Lee et. al., 2022 and Samara et. al., 2020;
Vedder, Boekaerts, and Seegers, 2005; Brewster and Bowen, 2004; Colarossi and Eccles,
2003; Malecki and Demaray, 2003). They suggested that teacher emotional support, post
school clubs' activities, anti-bullying policies, and positive school climate worked a lot in
maintaining psychosomatic well-being and well-being of bullied victims. Moreover, Affuso
et. al., (2022) highlighted parents' and teachers' emotional support improvises motivation
and self-esteem of bullied victims which influenced their academic success and performance
positively. Furthermore, researchers recognized that if teacher is supportive and caring then
bullied victims had minimum well-being issues and are less likely involved in abusive behavior
like drinking alcohol, smoking, tobacco, and drugs consumption (McNeely and Falci, 2004).
Students who had bullying incidents regularly and received less social support resulted in
the poor level of well- being (Rigby, 2004). On the contrary, researchers (Fischer et. al., 2021;
Doll et. al., 2004 and Bosworth et. al., 1999) propounded that teachers' empathetic behavior
is not having an impact on bullied students' psychosomatic well-being. It was investigated
that students were not shared their bullied incidents with their teachers because of teachers
non-seriousness. Non-bullied students received high social sustenance from their teachers
as compared to the bullied victim (Alasker, 2006; Demaray and Malecki, 2003). On the basis
of the above literature, for the present research the following hypothesis can be formulated:
H06: Teacher role does not account as a moderator amongst psychosomatic well-being and
academic achievements.
On the basis of above discussion and hypotheses formulation, it is noticed that bullying is
a construct of different types of bullying (VB, PB, RB and CB). Furthermore, it was assessed
that these types of bullying have an adverse impact on psychosomatic well-being. Research
also indicated that poor psychosomatic well-being created disturbance in the life of Gen-Z
in different ways. Some researchers also talked about the role of a teacher in giving support
to the bullied victim. On the basis of previous literature the following conceptual framework
has been created for the current study.

Figure 1.
Researchers conceptual
model based on literature

6. Research Methodology and Model Description
Data
The study considered a random sample of 305 participants from management institutes
located in Maharashtra, India. The self-structured questionnaire was circulated to Gen-Z
(sampling unit) from major cities of Maharashtra. The university having minimum 400 students
registered in management programme have been considered as criteria for selection of
sampling unit. The data collection tool i.e. questionnaire was disseminated by e-mail and
physical distribution. The sampling method employed was random. 310 questionnaires were
distributed as in person along with 950 questionnaires e-mailed to the targeted respondents.
Out of 1260 only 379 responses were gathered and after eliminating 74 incomplete and
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partially filled questionnaires, constituting 30.07 % response rate for the current study.

Variables (Measures) Used in study
The variables for bullying were defined as cyber (CB), relational (RB), physical (PB) and
verbal (VB).The variable such as PWB and AA were pivotal constructs in the study. For the
independent variables, PWB and the bullying types are affecting the dependent variable
AA. The variable (PWB) is the principal mind set at people usually feel anxiety, depression,
anger and threaten and could have an adverse impact on their academic progress or
achievements. All variables explained in theoretical framework as described earlier in one of
sections. The items which has been drawn for each contributing variable has been explained
in Table 2
The construct bullying has four sub-constructs like CB, RB, PB and VB. each type of bulling
has 3 items or statements mentioned in Table 2. Moreover, one of the pivotal moderating
variables is teachers' role (TR) could be estimated by either good as group 1 or bad as group
2. TR was estimated by probing the students to specify the degree which they supposed
that PWB could affect AA keeping TR as moderator. Lastly, PWB has six items in data
collecting instrument affecting the AA, which has five items.

Instrumentation
This section deals with a self-constructed questionnaire to search the answer of research
questions. The preliminary segment have overall data and figures about the study and
pursued basic demographical information determinants; gender, age, education, and
university residents. The data collecting tool consists of information about students in
terms of bullying types like CB, RB, PB and VB associated with PWB and AA (23 items), for
which the respondents were enquired to specify their response for each of bullying type
behavior by giving preference on five point Likert scale; always as 5; frequently as 4;
occasionally as 3; rarely as 2 and never as 1. Every continuum of scale was apportioned a
unique value to expedite the data exploration. The values for which are displayed in Table 2.
In the last section, named "bullying types," facts were pursued. This section had several
pivotal subsections: bullying types, psychosomatic well-being and academic achievements.
Participant Responses were chronicled on a five-point Likert scale.

Research Methodology adopted
This section deals with the data collection procedure as first step towards research
methodology involved in the current article. The sampling unit is basically Gen-Z in higher
educational institutes. The participants were Gen-Z from different universities and colleges
located in Maharashtra, India. The survey has been piloted in between August, 2021 to
December 2021 semester. For survey students from different institutions of Maharashtra,
India has been taken. The Gen-Z was targeted with convenience sampling. The survey was
administered in bilingual language (Hindi and English) to deduce reachable to Gen-Z. The
intent of the survey tool was made very clear to Gen-Z in terms of aspects like bullying,
PWB, AA and TR.
In current study, estimation of antecedents affecting PWB, and to measure the moderating
effects of TR towards AA, Structural Equation Modeling (SEM) was used. Reliability analysis
and Confirmatory Factor Analysis (CFA) was employed. Almost all questionnaires item was
evaluated by imparting the maximum likelihood method. The consistency is measured by
Reliability analysis as an estimating method for the consistency by measuring items in form
of Cronbach's alpha.
Further, by employing CFA, which is used to assess whether restrained items of the model
are reliable with predictor variables using covariance, we may comprehend the construct
validity and relevance of the measurement model.
Structural Equation Modeling (SEM) could be employed to ascertain the validity of the
theoretical model and cause-effect relationship among the variables statistically. The bullying
is categorized in four categories rigorously CB, VB, PB and RB. The types of bullying are
analyzed with respect to PWB, further measuring academic achievements amongst Gen-Z.
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The primary objective is to ascertain the moderating effects of TR, for which it was suitable
to impart SEM to evaluate diverse impact of moderators. Also study establishes the validity
and casual relation of measurement model. The moderating impact of teachers' role by
categorizing into two groups; teachers' role is classified as good teaching role and bad
teaching role. Lastly moderator TR impact was assessed by employing  2 difference tests
among the two models. SPSS 24.0 (IBM) for windows and AMOS 23.0 software (IBM) was
incorporated.

7. Results and Implications
Demographical Characteristics of Respondents
The sample exhibits demographical information in Table 1. It also disseminates of participants
by gender, age, education, and university residency.

Variables Items Frequency Percentage
Gender Female 83 27.2

Male 222 72.8 
Age Less than 18 years 14 4.6 

19 years to 21 years 160 52.5 
22 years to 24 years 131 42.9 

Education
Graduate 202 66.2 
Post Graduate 89 29.2 
Others 14 4.6 

University Resident Hostlers 253 82.9 
Day Scholars 52 17.1 

Table 1.
Descriptive statistics for
Demographics

Gender measured in two categories namely female with 27.2 percent (n=83) and male 72.8
percent (n=222). Demographic age represents three sections in which category 19 years to
21years has maximum contribution 52.5 percent (n=160) as compared to remaining two
categories. In terms of availing education the graduate category encounters highest 66.2
percent (n=202), while others contributes minimum 4.6 percent (n=14). Lastly, University
residency plays significant part of this research work where hostlers category shows 82.9
percent (n=253) as compared to day scholars 52 percent (n=17.1).
Reliability and Validity Analysis
The term Reliability and Validity in this study was accomplished by the measurement model.
After reliability analysis TR on AA has to be assessed. In this study, the suggested
measurement model comprises of VB, RB, PB and CB. The CFA results show that the deliberate
model fits the information in a critical manner. The model fit indices of CFA on normalized
model are GFI=0.945; AGFI=0.918; CFI=0.905; IFI=0.902, RMR=0.038 and RMSEA=0.056),
Standardized Regression Weights (SRW) for these things were under 0.5. Hence, these
things were annihilated and CFA was achieved on the standardized model. Presenting to the
results of CFA on altered or corrected model, all variables stacking are significant and all
SRW are above 0.5 (allude Table 2).

Items Estimate Factor loading t-statistic
VB3<VB 1.000 0.548 1.4140*** 
VB2<-VB 1.018 0.714 14.178*** 
VB1<-VB 1.184 0.795 14.097*** 
PB3<-PB 1.000 0.878 3.134***
PB2<-PB 1.098 0.769 24.717*** 
PB1<-PB 0.989 0.786 23.244*** 
RB3<-RB 0.988 0.787 22.144*** 
RB2<-RB 1.012 0.746 24.175*** 
RB1<-RB .0884 0.519 17.197***
CB3<-CB 1.000 0.678 1.312***
CB2<-CB 1.371 0.901 26.548*** 
CB1<-CB 0.778 0.616 13.614*** 

Table 2.
Standardized estimates
and factor loading

*** Statistically significant at 99 %
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Moreover, the model fit indices such as GFI =0.948, the AGFI= 0.966, the NFI =0.972, IFI=0.978,
and the RMR=0.021 of the modified model achieved the suggested threshold levels, so it is
advisable that modified model is better than the standard model. On the basis of CFA, some
selected items as VB, PB, RB and CB. The reliability analysis was also performed on each
item, and found no problems with scales, because the values of alpha ( ) are above 0.7 for
all statements in table 3.

Variables Statements Cronbach
alpha (α) 

Sources of
Statements 

drawn 
 
 

Verbal Bullying (VB) 

 Mostly verbal bullying has taken place at 
your study place.

 I have been called by the name based on race, 
religion or ethnicity 

 Someone has used 
abusive/insulting language at 
study place 

 
 

0.771 

Wang, J., Iannotti, 

R. J., & Nansel, T. R. 
(2009) 

 

Relational 
Bullying (RB) 

How often has someone been left out of 
activities or have others refused to 
play/socialize with you at study place. 

 I have been ignored byothers
People have told lies about you 

0.842

Wang, J., 
Iannotti, R. J., & 

Nansel, T.  
R.(2009)

 
 

Cyber Bullying 
(CB) 

 Someone is entering into your private page 
without your permission through the  
Internet. 

 People using internet as a slandering tool 
against you. 

 Someone spreading rumorsabout you through 
the Internet.

 
 

0.867 

Çetin, B., Yaman, E., 
& Peker, A. 

(2011). 

 
Physical bullying 

(PB) 

 Sometimes pushed around, 
slapped or punched byothers.

 I have been threatenedby others.
 People had taken things from  me. 

 
0.901 

Wang, J., Iannotti,
R.J., & 

Nansel, T. R.
(2009)

 
Psychosomatic 

Well-being
(PWB) 

 If you had felt miserable or 
depressed 

 You Felt anxious 

 You Felt as though you might have a 
breakdown 

 Ever Had you felt difficulty falling asleep or 
staying asleep 

 You ever suffered from 
nightmares 

 You ever been experienced a 
twitching of your face, head or
shoulders 

 
 
 
 

0.761 

Kellner, R. 
(1987); Hesketh,

T., 
Zhen, Y.,  Lu, 

L., Dong, Z. X., Jun, 
Y. X., & Xing, Z. W. 

(2010). 

Academic 
Achievements 

(AA)

 Bullying affected negatively yours’ academic 
level

 Due to of Bullying the exam results were
poor 

 Bullying creates an adverse environment at 
study place 

 Students’ academic performance emerges 
due to Verbal abuse affected most

 Bullying dampens you to join 
classroom 

 

 
0.734 

Choy, J. L. F., 
     O’Grady, G.,
 & 
Rotgans, J. I.(2012) 

Table 3.
Survey statements and

Cronbach alpha ( ) after
employing (CFA)

Results of the Standard Structural Model

The variables such as VB, RB, PB, CB, PWB, and AA were assessed for covariance structure
analysis, constituting a total of 305 participants, and maximum likelihood technique, which
is identified to be reliable and asymptotically effective when assessing the determinants of
large samples as shown in figure 2.
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Hypotheses Path Estimate S.E β t-
value      

(β /SE) 

P Decision

H1 PWB<-VB .111 .114 0.2789 2.4464 .034 Accept
H2 PWB<-RB .236 .072 0.3972 5.5166 *** Accept 
H3 PWB<-CB .206 .084 0.3161 3.7630 *** Accept
H4 PWB<-PB .317 .080 0.5797 7.2462 *** Accept 
H5 AA<-PWB .933 .078 0.8107 10.3965 *** Accept 
H6 AA<-

TR<PWB
.050 0.64 0.216 7.4425 *** Accept 

Table 4.
Results of the Standard
Model.

Note: *** indicates significance at the 1% level.
The  x2 measurement is the main statistic for estimating goodness-of-fit for conclusion that
the model is apt as  x2 estimator is low and the p-value of  x2 is high. Here, the  x22/df= 3.626/
3 i.e. CMIN=1.209. The model fit indices of the basic measurement model, were like the
goodness-of-fit index (GFI = 0.928), adjusted goodness-of-fit index (AGFI = 0.910), normed
fit index (NFI=0.993), relative fit index (RFI=0.965), Tucker Lewis index (TLI=0.994),
comparative fit index (CFI=0.998), the root-mean-square residual (RMR = 0.028) and Root-
mean-square error of approximation (RMSEA=0.026). Moreover, RMSEA value 0.026 which
is less than 0.05 as p-value to be considered a very good model fit. The other model fit
indicators like GFI, NFI, AGFI, TLI, and RFI were above 0.90, which is itself a good considerable
model fit indices. Therefore, all indices of the modified model are apt for the concluding data
analysis.
The research question "Did there is existence of students' bullying types in University" also
justified as for all variables undertaken in study shows r above 0.5 i.e. 50 percent correlation
coefficient. Further, the outcomes from inferential analysis about the effects of VB, RB, CB,
and PB on PWB and PWB over AA are shown in Table 5. Mainly, the effect of VB on PWB

was significant with positive (  _VB =0.0278, p< 0.01). Consequently the, Hypotheses 1,

"There is significant impact of verbal bullying over psychosomatic well-being was accepted.
This comprehends that the verbal bullying is fair enough to affect the psychosomatic well-
being of students. Second Hypothesis, "There is significant impact of RB over PWB was

significant with path coefficients (   RB =0.397, p < 0.01) laid positive path from VB to PWB

and hence hypothesis 2 was supported. Third, in the current study, the impact of CB is
measured by questions about the pertinent reasons for cyber bullying. As per results, CB

had a positive effect on PWB, and the path coefficients was significant (   CB =0.316, p <

0.01). Hence, Hypothesis 3, "there is a significant effect of CB over PWB found significant.
Similarly for Hypothesis 4, "there is significant effect of PB over PWB shows that higher the
physical bullying leading more psychosomatic well-being disorders among the students

and significant (   PB =0.579, p < 0.01). Moreover, among the four contributing (latent)

variables in research, PB had the most significant effect on PWB and accounts for the
maximum ? value. Lastly, Hypothesis 5, "there is a significant effect of PWB on AA found

significant with (   PB =0.810, p < 0.01) and hence it also positive with standard regression

weights 0.933. Thus, the Hypothesis 5 was supported. Figure-2 depicts the structural model.

Figure 2.
Structural model
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8. Results of the Moderating Effects of Teachers' role (TR)
Teaching Role as Moderator
The technique of multiple group analysis (MGA) was performed to assess the moderating
effects of teachers' role on academic achievements. The techniques of MGA mainly investigate
the variance of path coefficients amongst two unique groups (Bae, B. 2011). In this article,
participants were allocated into two clusters based on their teaching roles. Participants with
a decision-making ability were placed in a good group (n=234), however, participants with
low involvement in decision-making were categorized into a bad group (n=71). We predicted
the relevance of the difference among these two groups by equating their  2 estimates. Table
5, shows the moderating effect TR. As overall model, goodness-of- fit indices attained the
recommended level with indices CMIN=1.527, AGFI=0.933, GFI=0.991, CFI=0.992 and
RMSEA=0.042. Moderating effect did not affect the construct relationships as of earlier
modification indices of the structural model but in case of the bad model or bad as group 2,
the VB was found insignificant with PWB, though all relationships from table 5 present
acceptable Z-scores and estimates fairly good enough.

Good (Group 1), n=234 Bad(Group 2), n=71
Dimensions 

(relationship)
Estimate Sig. 

level
(P) 

Estimate Sig. 
level 
(P)

Z-
score

PWB<-VB .099 .034 .089 .142 2.146 
PWB<-RB .216 *** .228 .006 2.417 
PWB<-CB .169 .002 .236 .001 2.258 
PWB<-PB .337 *** .340 *** 2.748 
AA<-PWB .850 *** 1.126 *** 2.048

Table 5.
Moderating effects of

Teaching Role on
Academic achievements

Regression weights for table 6 were non-standardized estimates. CMIN/DF-1.527, GFI-0.
991, AGFI-0.933, CFI-0.992 & RMSEA0.042

Indirect Effects on Academic through Psychosomatic

Β Z value P-Value
PWB->AA 0.292 7.44 (p < 0.01) 
PWB->AA 0.006 4.68 (p < 0.01) 

Table 6.
Indirect effects of

moderator Teachers role

The results suggest that the moderating indirect effect of PWB to AA is significant (   =

0.292, p < 0.01), and that the (   = 0.06, p < 0.01); therefore, indirect effect for both groups

good and bad is significant and hence, the magnitude of indirect effect for the bad model is
less than the indirect effect of a good model for criterion academic achievement, table 6.
Thus the model is significant with moderating results of PWB to AA showing the concern of
TT being moderator with respect to all bullying types (VB, RB, CB, and PB) considered here
in this study. H6 is accepted.

9. Discussion
The bullying concept has not been unexplored but still it is a burning and attention seeking
concept for researchers. The current paper focused on the different forms of bullying- VB,
PB, RB and CB and its impact on psychosomatic well-being as well as academic achievements
of the Gen-Z. This study also  emphasized on the teachers' moderating role as good or bad
between psychosomatic well-being and academic achievements of Gen-Z. Enormous
researchers (Romero-Reignier et. al., 2022; Chui et. al., 2022; Samara et. al., 2020; Anasori et.
al., 2020; Wolke et al., 2015; Evans et al., 2014; Omoteso, Rose and Monda, A, 2011; Raskauskas
and Modell, 2011; Wang et. al., 2011; Quiroz et. al., 2006; O'Connell et. al, 1999; Colvin et. al,
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1998; Olweus D., 1993) investigated that bullied victims revealed poor psychosomatic well-
being which increased suicidal tendency amongst them. Results revealed that all forms of
bullying (VB, PB, RB and CB) have a substantial effect on the psychosomatic well-being of
students. This finding is consistent with the studies of enormous researchers (Stubbs-
Richardson, M., & May, D. C., 2021; Samara, et. al., 2020; Chen et. al., 2020; Wolke et. al.,
2015; Evans et. al., 2014; Gini and Pozzoli, 2009; Zapf, Einarsen, Hoel, and Vartia, 2003;
Hawker and Boulton, 2000; Sharp, Thompson, and Arora, 2000). They quoted that bullying
is adversely associated with the psychosomatic well-being of students which is generally
indicated through lack of self-admiration, poor interpersonal relationship, substandard
academic performance, mediocre emotions, depression, anxiety and worry etc. Therefore,
null hypotheses (H01, H02, H03, and H04) are rejected, stating all alternate hypotheses are
accepted as shown in Table 4.
Furthermore, the analysis found that students' psychosomatic well-being impacted their
academic achievements. This outcome is in tune with various authors (Samara et. al., 2021;
Laith and Vaillancourt, 2020; Block, 2014; Mehta et. al., 2013; Roman and Murillo, 2011;
Konishi et. al., 2010; Skrzypiec; 2008; Glew et. al., 2005) which quoted that bullied victims are
unable to concentrate on their studies and hampered their academic progression because of
poor psychosomatic well-being. Therefore, null hypothesis (H05) is rejected and the alternate
hypothesis is supported as shown in Table 4.
The last step of this research is to measure moderating role of teachers as good or bad
between psychosomatic well-being and academic achievements of Gen-Z. Results revealed
that teachers' moderating role as good is highly significant as compared to teachers' role as
bad. This finding is in line with numerous researchers (Lee et. al., 2022; Samara et. al., 2020;
Vedder, Boekaerts, and Seegers, 2005; Brewster and Bowen, 2004; Colarossi and Eccles,
2003; Malecki and Demaray, 2003) who postulated an important and moderating role of
teacher between psychosomatic well-being and academic achievement of the students. In
contrast some researchers (Fischer et. al., 2021; Perren and Alasker, 2006; Malecki and
Demaray, 2003) postulated that bullied students are not getting much support from their
teachers as compared to non bullied victims. So, hypothesis H06 is not supported results in
acceptance of alternate hypothesis as shown in Table 5.

10. Limitations
The first limitation of the current study was its sample size. However, it gives significant,
valuable insights into the teaching-learning phenomena among students; through the practice
of the teachers' role in academic performance. The second limitation was exploiting cross-
sectional design precludes the testing of directionality of the association among
Psychosomatic Well-being (PWB) and Academic achievements (AA). The variable PWB
may include the types like anger, depression, suicidal pattern, anxiety, and mental trauma to
be assessed by future researchers, and meanwhile, it comes as one of the limitations. Similarly,
academic achievements in this research excluded some other variants of AA such as career-
path, goal- settings, livelihood concerns, etc. Thirdly, the bullying types likewise verbal,
cyber, physical, and relational are different in magnitude with each other is not ascertained.
These bullying types might be addressed further and these four forms of bullying would be
measured in futuristic studies.

11. Implications and future direction of research
The current research indicated that bullying has an adverse impact on the psychosomatic
well-being of Gen-Z which resulted in poor academic achievements as well as performance.
The conceptual framework developed through this research has several managerial
implications for practice. Firstly, educational institutes can form committees for grievance
management and counseling which facilitate psychological support and well-being to bullied
victims. By this, they can build a conducive learning atmosphere as well as trust among
Gen-Z. Secondly, the role of a teacher becomes more challenging in diminishing the bullying
effect on Gen-Z. With this teachers can develop new strategies to counsel bullied victims
through empathy, counseling, mentoring, guidance and emotional support. This insight
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gives an opportunity to the researchers and academicians too to consider this and analyze
the mediating role of teachers in the well-being of Gen-Z in their further research work.
Thirdly, the contextual role of verbal (VB), physical (PB), relational (RB), and cyber (CB)
bullying with academic excellence and psychosomatic well-being of Gen-Z and gender as a
moderator can be the scope for research. Fourth, researchers can also recognize the role of
Bystander intervention model (Latané and Darley, 1970) in helping bullied victims by
conducting a pre and post test as well as the role of gender in its implication and prevention
of bullying. Furthermore, Higher Learning Institutes and Industries can organize awareness
campaigning for Bystander Intervention Model to reduce the poisonous effect of bullying
among Gen- Z. Fifth; researchers can interrogate the role of Leader-Member Exchange
theory in the implication of Bystander Intervention Model to curtail the effect of bullying
among Gen-Z.  Lastly, the researchers can also diagnose the answer of a research question
that how Higher Learning Institutes can develop a sustainable learning ambiance.

12. Conclusion
Bullying has always been a prevalent concern for the organization. This cross-sectional
study provides indications that how the bullying types in the college/University affected
the mental cognition of students. In this study the hostlers' contribution in terms of
demographics was high as compared to day scholars, the reason they are more prone
towards senior students and confined to prolong hours on campuses only. The bullying
type's verbal, cyber, physical and relational triggers the Psychosomatic Well-being, leads to
mental anxiety among Gen-Z. The primary objective of this research is full-filled as all the
alternative hypotheses are supported. Moreover, Psychosomatic Well-being leads to
superseded of the academic achievements of the students in an academic environment in
terms of their lower grades, placements and career growth. This study has found that the
teachers' role act as a moderator in urging the impact of psychosomatic outcomes on academic
achievements. The teachers' role furnished a significant impact on the academic achievements
while, the teacher's role categorized well as a group is more effective as per the bad as a
group considered, although both are significant in terms of standardized regression weights.
This study may graft teachers' role in resilience for students to manage the youth bullying
with some variables like empathy, counseling sessions. Moreover, the importance of different
bullying types in the betterment of Gen-Z and how they are addressed through different
psychological tests, counseling - sessions, mentor-mentee relation and career path stimulus
and progression.
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